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Theory 

Learning Styles 

Multiple Intelligences and Learning Styles: Two Complementary Dimensions + Using 

Learning Styles Instruments to Enhance Student Learning (The articles from Sanne) 

- Learning style test: http://www.educationplanner.org/students/self-assessments/learning-

styles-quiz.shtml 

- Multiple Intelligences Self Assessment: http://www.edutopia.org/multiple-intelligences-

assessment 

 

 

Article nr 1. 

Multiple Intelligences and Learning Styles: Two Complementary Dimensions. 

 

- This article focus’ on the 8 multiple intelligences identified by Howard Gardner and the 21 

elements of learning styles identified by Kenneth and Rita Dunn 

- Multiple intelligences and learning styles are not competing concepts – they work together 

to contribute to learning 

 

General intelligence: 

- The moderns study of intelligence can be traced to Alfred Binet (researches was conducted 

late 19
th

 century – beginning of the 20th century) Binet collaborated with Theodore Simon  

- They believed that intelligence was measurable (they proposed a series of questions that 

could be quickly administered and scored)  

- The higher a person scored, it was assumed, the more intelligent the person 

- Strength of this test: large group of people could be tested at minimal cost. More intelligent 

among them was identified 

Weakness of this test: All of the questions were directly related to wither mathematics or 

language skills    

 

 

Multiple intelligences: 

- Today there are approximately 120 different measures of general ability 

- Howard Gardener claims that intelligence should not be reduced to a single overarching 

http://www.educationplanner.org/students/self-assessments/learning-styles-quiz.shtml
http://www.educationplanner.org/students/self-assessments/learning-styles-quiz.shtml
http://www.edutopia.org/multiple-intelligences-assessment
http://www.edutopia.org/multiple-intelligences-assessment
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construct    

- Gardner first identified 7 distinct intelligences – today he identifies a number 8 as well 

Linguistic: The potential to use language (reading, writing, telling stories etc.) 

Logical-mathematical: The potential for understanding cause and effect and for manipulating 

numbers, quantities and operations (math, logic, problem solving) 

Spatial: The potential for representing the spatial world internally in one’s mind (reading 

maps and charts, drawing, imagining and visualizing) 

Kinesthetic: The potential for using one’s whole body or parts of the body (athletics, dancing, 

acting, using tools etc.) 

Musical: The potential for thinking in music – for hearing, recognizing, and remembering 

patterns (singing, identifying sounds and in remembering melodies and rhythms) 

Interpersonal: The potential for working with others (understanding people, leading and 

organizing others, communicating, resolving conflicts etc) 

Intrapersonal: The potential for understanding ourselves (recognizing one’s own strengths and 

weaknesses, and setting personal goals) 

Naturalistic: The potential for discriminating among plants, animals, rocks and the world 

around us (understanding nature, making distinctions, identifying flora and fauna) 

 

- Gardner defines an intelligence as: “biopsychological potential to process information that 

can be activated in a cultural setting to solve problems or create products that are of value in 

a culture”  

-For a potential to be identified as an intelligence it must meet 8 criteria: (SEE ARTICLE 

PAGE 98) 

- Even though Howard Gardner’s theory of multiple intelligences lacks a strong research base 

we see a popular support for the concept of multiple intelligences 

 

Some strengths of the theory in relationship to the learning process: (SEE PAGE 99) 

- It encourages children to grow and to develop their potential as responsible human beings 

- It challenges educators to find “ways that will work for this student learning this topic” 

 

Learning Styles: 

- There are many different advocates of learning styles and they propose different constructs 

- This article focuses on the construct of learning styles proposed by Rita and Kenneth Dunn 

(researchers at over 120 universities have explored this construct at every level of education 
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from pre-K to graduate school) 

- The Dunns define Learning Styles as: “the way in which each person begins to concentrate 

on, process, internalize, and remember new and difficult academic content” 

- The Learning style model addresses 21 unique elements (most students are influenced by 6-

14 of the elements) 

- The elements are classified into environmental, emotional, sociological, physiological, and 

psychological variables (for more info about the element see page 101) 

- Most learners also have a secondary style, which can be used to reinforce initial learning 

effectively  

- The teachers should vary their teaching style to accommodate their students’ varied styles 

- Students learn more effectively when teachers teach in a manner consistent with each 

student’s primary and secondary learning style  

- A person’s learning style is determined through a variety of age appropriate available 

- A meta-analysis conducted in the 1980s revealed that students’ learning style preferences 

were the strength that enabled them to master new and difficult information (see page 105) 

-  Another meta-analysis documented that when academic underachievers were taught new 

and difficult (for them) content through instructional approaches that responded to their 

learning style strengths, they achieved statistically higher standardized achievement test score 

than they did when the approach was dissonant from their style! (See page 105) 

-Research indicates 

that several of the 

learning style 

elements are 

correlated with one 

another  
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(For our station work we mostly focus on the perceptual elements – is that enough??) 

 

 

Differences between the models:   

- Both Gardner and Dunns challenge educators to change the manner in which they teach – 

but in different ways 

- Gardner stresses the need to change instruction to capitalize on students’ abilities – Dunns 

suggest changing instruction to capitalize on students’ learning styles  

- Multiple intelligences addresses what is taught (the product) 

- Learning styles addresses how it is taught (the process) 

- Learning styles research has evidenced that any content can be mastered when taught 

through students’ strengths 

- Both multiple intelligences and learning styles discuss kinesthetic learners – however 

multiple intelligences does not differentiate between kinesthetic and tactual learners (Learning 

styles on the other hand does) (see page 106)  

-  The purpose of this article is to propose that if we examine multiple intelligences and 

learning styles as different and complementary, we may be able to create a research base that 

demonstrates an increase in student learning across the whole spectrum of intelligences, 

including standardized achievement test 

 

A proposed synthesis: 

“Gardner opined that ‘each intelligence may require its own specific educational theory’. I 

propose that a synthesis of multiple intelligences with learning styles will be helpful in 

discerning the ‘specific educational theory’ required by each intelligence. This proposal 

builds on the insight of Nelson, who proposed that people who are smart in an intelligence 

learn best through methods associated with that intelligence” (SEE PAGE 107 for a list with 

the different intelligences and how people learn most effective by each intelligence) 

-What I (the author of this article) propose is that multiple intelligences and learning styles 

form two dimensions graphically represented by a grid (SEE PAGE 107-108) 
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Article nr 2. 

Using Learning Styles Instruments to Enhance Student Learning 

Introduction: 

- Most educators adopt a teaching style that merges (1) the ways they prefer to learn and (2) 

approaches to teaching they saw as effective for their own learning in their higher education 

programs (SEE PAGE 1) 

- Teachers are either unfamiliar with learning style models and their potential to inform and 

enhance the learning processes in the classroom or uncomfortable experimenting with or 

utilizing learning styles other than their own preference because it takes them out of their own 

comfort zone  

- “A faculty is likely to reach only some of the students in a given course if they assume that 

all students learn the same way or that one teaching approach will connect with all students” 

(SEE PAGE 2) 

- “We believe that a use of a variety of teaching and learning approaches has the potential to 

enhance the learning and performance for a wider range of adult students in a course…” 

 

 

Learning style models and instruments: 

- Since students learn in different ways, faculty in higher education would have a 

responsibility to expand their repertoire of learning activities to embrace as many students as 

possible in order to achieve more effective learning 

- In this article 6 well-known and widely available learning style instruments are reviewed. 

They’re all described and the instrument validity, reliability and student performance research 

are reviewed where available (More info see page 3)  

- (Since we’re using the Learning style model from Dunn and Dunn their model is the one I've 

digged most into) 

 

Kolb experiential learning theory: (Page 3-4) 

- This is a model, based in phenomenological research 

- Defines learning as “the process whereby knowledge is created through the transformation 

of experience” 

-The model asserts a four-process learning cycle; 
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Concrete Experience (CE) 

Reflective Observation (RO) 

Abstract Conceptualization (AC) 

Active Experimentation (AE) 

The most effective and complete learning takes place when learning activities embrace all 

four processes 

Gregorc Learning Style Model: (Page 5-6) 

- This is a model, based in phenomenological research as well  

- Defines learning styles as “distinctive and observable behaviors that provide clues about the 

mediation abilities of individuals and how their minds relate to the world and, therefore, how 

they learn” 

- Works with 4 different learning styles; 

Concrete-Sequential (CS) 

Abstract-Sequential (AS) 

Abstract-Random (AR) 

Concrete-Random (CR) 

 

The VARK model: (Page 6-8) 

- VARK = Visual (V), Aural (A), Read/Write (R), and Kinesthetic (K) 

- Defines learning styles as “an individual’s characteristics and preferred ways of gathering, 

organizing, and thinking about information. VARK is in the category of instructional 

preference because it deals with perceptual modes. It is focused on the different ways that we 

take in and give out information” 

- The VARK Inventory provides metrics in each of the four perceptual modes, with 

individuals having preferences for anywhere from one to all four 

-An online test shows that; (www.vark-learn.com) 

41 % of the population who have taken the test have single style preferences 

27 % two style preferences 

9 % three style preferences 

21 % have a preference for all four styles 

 

Felder-Silverman Learning/Teaching Style Model: (Page 8-9) 

- This model, originating in the engineering sciences, defines learning styles as “the 

characteristic strengths and preferences in the ways individuals take in and process 
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information”  

- This model claims that individuals have preferences along five bipolar continua; 

The Active Reflective 

The Sensing Intuitive 

The Verbal Visual 

The Sequential Global 

The Intuitive Deductive 

- Individual students have relative preferences along each of the four but can learn to function 

in the other direction 

- link to the test (www.ncsu.edu/effective_teaching) 

- Felder states that the model and instrument are still under development  

 

Dunn and Dunn Learning Style Model: (Page 9-10) 

- This model is measured by the productivity environmental preference survey (PEPS)  

- Defines learning styles as “the way in which individuals begin to concentrate on, process, 

internalize, and retain new and difficult information” 

- Dunn and Dunn suggest that there are five learning stimuli and several elements within each 

stimuli 

- The five stimuli and their respective elements are; 

Environmental (sound, light, temperature, and room design) 

Emotional ( motivation, persistence, responsibility, and structure) 

Sociological (learning alone, in a pair, with peers, with a teacher, and mixed) 

Physiological ( perceptual, intake while learning, chronological energy pattern, and mobility 

needs) 

Psychological processing (global or analytic, hemisphericity, and impulsive or reflective)  

- Dunn and Dunn presents research that shows enhanced student performance in courses when 

faculty match learning activities to student learning style preferences 

 

The Revised Approaches to Studying Inventory: (page 10-11) 

- RASI = Revised (R), Approaches (A), Studying (s), Inventory (I) 

- Defines learning styles as “the composite of characteristic cognitive, affective and 

psychological factors that serves as an indicator of how an individual interacts with and 

responds to the learning environment” 

http://www.ncsu.edu/effective_teaching
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- The model provides scaled measures for individuals on three approaches to studying – deep, 

surface and strategic (students have one of the approaches being the most preferred) 

 

Comparison of the first five models: (page 11-14) 

- Take a look in the article!! 

- You will find a table that provides a summary of the learning style definitions 

- You will also find a table that shows where the models have elements in common – if we 

assume a general commonality of terminology and theoretical comparability 

-“The Dunn and Dunn model is the only one with the Sociological dimensions. However, 

there is not a single learning style dimension or element that is common to all five of the 

models” 

- The model of Dunn and Dunn is simply the one taking most learning style dimensions into 

action 

- We see further complications in the attempt to find a universal approach; 

1: The scarcity of research supporting the validity and reliability of the instrument 

2: The cost of purchasing some of the instruments 

3: The use of the class time to administer and interpret the instruments  

-In describing all of the models it’s indicated that students can and should develop their 

abilities to use the learning styles that are not their natural modes and preferences 

- “By sharing with the class the anonymous profile of learning styles of the students in the 

course they’ll see the diversity of the profile and that not all individuals learn in the same 

way”! 

 

Propositions On The Use Of Learning Style Instruments: (Page 14-15) 

- In this part of the article 5 propositions are offered – take a look at them! (Starts page 14) 

The theory of ‘Flow’ by Mihaly Csikszentmihalyi 

What is Flow? 



 1

0 

- Flow also called "Optimal experience" is a concept developed by Mihaly Csikszentmihalyi.  

 

- Flow is a psychological state in which individuals feel entirely absorbed in their activity. 

This state is likely to arise when individuals feel they have developed the skills to complete a 

challengin

g task.  

 

 

 

 

 

 

 

 

 

 

 

 

How does it feel to experience Flow? 
According to Csikszentmihalyi, there are ten factors that accompany the experience of flow. 

While many of these components may be present, it is not necessary to experience all of them 

for flow to occur: 

1. Clear goals that, while challenging, are still attainable. 

2. Strong concentration and focused attention. 

3. The activity is intrinsically rewarding. 

4. Feelings of serenity; a loss of feelings of self-consciousness. 

5. Timelessness; a distorted sense of time; feeling so focused on the present that you lose 

track of time passing. 

6. Immediate feedback. 

7. Knowing that the task is doable; a balance between skill level and the challenge 

presented. 

8. Feelings of personal control over the situation and the outcome. 

9. Lack of awareness of physical needs. 

10. Complete focus on the activity itself. 

How to achieve Flow 
- Csikszentmihalyi explains that flow is likely to occur when an individual is faced with a task 

that has clear goals that require specific responses. A game of chess is a good example of 
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when a flow state might occur. For the duration of a game, the player has very specific goals 

and responses, allowing attention to be focused entirely on the game during the period of play. 

- "Flow also happens when a person's skills are fully involved in overcoming a challenge that 

is just about manageable, so it acts as a magnet for learning new skills and increasing 

challenges," Csikszentmihalyi explains. "If challenges are too low, one gets back to flow by 

increasing them. If challenges are too great, one can return to the flow state by learning new 

skills." 

 

In connection to the last part talking about skills and challenges we can easily draw parallels 

to Vygotsky and his concept ‘Zone of proximal development’(ZPD) 

 

 

Applications and examples of Flow 
While flow experiences can happen as part of everyday life, there are also important practical 

applications in various areas including education, sports and the workplace. 

- Examples of Flow in Education: 

Csikszentmihalyi has suggested that over learning a skill or concept can help people 

experience flow. Another critical concept in his theory is the idea of slightly extending oneself 

beyond one's current ability level. This slight stretching of one's current skills can help the 

individual experience flow. 

 

Once again Vygotsky and his ZPD!! 

 

- Examples of Flow in Sports:  
Just like in educational settings, engaging in a challenging athletic activity that is doable but 

presents a slight stretching of one's abilities is a good way to achieve flow. Sometimes 

described by being "in the zone," reaching this state of flow allows an athlete to experience a 

loss of self-consciousness and a sense of complete mastery of the performance. 

- Examples of Flow in the Workplace:  
Flow can also occur when workers are engaged in tasks where they are able to focus entirely 

on the project at hand. For example, a writer might experience this while working on a novel 

or a graphic designer might achieve flow while working on a website illustration. 
 
The Benefits of Flow 

In addition to making activities more enjoyable, flow also has a number of other benefits. 
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- Flow can lead to improved performance. Researchers have found that flow can enhance 

performance in a wide variety of areas including teaching, learning, athletics and artistic 

creativity. 

- Flow can also lead to further learning and skill development. Because the act of achieving 

flow indicates a strong mastery of a certain skill, the individual must continually seek new 

challenges and information in order to maintain this state. 

- Every teacher, whether they teach German or music or mathematics, is aware of how 

important it is for the kid to experience flow while learning because that would make them 

want to learn more. Teachers are trying to translate their own subject matter into ways the kid 

can become really involved immediately and they get clear goals and feedback and they get 

the challenge matched to their ability. That makes everyday learning hopefully much more 

motivating to the child so that they will look forward to the lesson rather than be afraid or 

bored by it. 

 

Why talking about Flow in connection to Learning Styles? 

 

- If we can’t set the right activities for our students, according to their different learning 

styles, they’ll never be able to reach the ‘zone of Flow / the Flow experience’! 

- Research shows that you enhance the learning process when students find themselves in a 

flow position 

 

LINK: 

Great link that summarizes ‘Flow’ really quick !! 

http://www.learning-theories.com/flow-csikszentmihalyi.html 

 

Co-teaching 

What is co-teaching? 

 Two or more educators (or other certified staff) contract to share responsibility 

o For a single group of students 

o Mainly in a single workspace 

o For specific objectives 

 Educators share their resources as well as their accountability 

 Planning, teaching and assessing are all done together 

o “Co-planning, co-instructing and co-assessing” 

 Co-teaching differs from collaborative teaching in that way that there must be at 

least two professionals teaching the same classroom at the same time 

Didactics of co-teaching (why should we choose it?) 

 The needs of diverse students are better met 

o All students from gifted to average can receive improved instructions 

 Results in improved academic, social and behavioral outcomes of students 

 Benefits teachers as well; shared challenges as well as successes 
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o Happier, less isolated teachers reported in researches 

o Also a way of harnessing each instructor’s specialized knowledge 

 Flexibility in grouping and scheduling 

o Less wait time for teacher attention results in increased time on task 

 Students can also become collaborative partners with their teachers 

o That way they can experience and imitate the cooperative skills of 

teachers 

 Alternative views of student evaluation ensures that students who do not learn 

“traditionally” also get positive feedback 

Documented benefits from researches 

 Less referrals to special education services 

 Increased overall student achievement 

 Less paperwork 

 Fewer disruptive problems 

 More positive peer relationships 

 Especially effective for low-achieving and/or students with disabilities 

o Improved attitudes and self-concepts 

o Better social skills, being part of a larger class meant new friends 

Four approaches of collaborative teaching 

1. Supportive Teaching 

 One leading teacher, others rotate among students to provide support by 

listening and assisting 

2. Parallel Teaching 

 Two or more co-teachers work with different groups of students in 

different parts of the classroom 

3. Complementary Teaching 

 Other co-teachers enhance the instructions given by another co-teacher 

for example one teacher might give a lecture while the other one models 

note-taking 

4. Team Teaching 

 Co-teachers plan, teach and assess jointly and assume responsibility for all 

students in the classroom 

Issues in co-teaching 

 Not enough staff development to learn effective co-teaching 

 It shouldn’t be viewed as the only way to support students with disabilities 

 Problems in finding enough time for planning and other logistics 

 Difficulties in communication with other members and evaluation of 

collaborating 

 Unclear roles, co-teachers have complained that their role is more of an assistant 

or discipline keeper 
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Inclusion in co-teaching 

 Inclusion and co-teaching are not synonyms, although inclusive practices may 

occur, it’s not a requirement 

 However it’s a good way to deliver services to students with disabilities 

increasing understanding and reducing the stigma of students with special needs 

 Develops a sense of a heterogeneously-based classroom community 

 

“Our task is to teach the kinds of kids we have, not the kinds of kids we used to have, want to 

have, or the kids that exist in our dreams.”  (Gerlach, 2002) 
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Out-of-classroom 

Why OCL? 

Because in school you deal with something that is not there, you deal with symbols (Ole ́s 

lesson). Outside the children can touch, see, hear and experience the world. This statement is 

backed up by Fred Sedgwick in the book Learnig Outside the Primary Classroom (2012): A 

reason for freeing children from the classroom is that so much of what both conventional and 

wider curricula demand of teachers and children is out there Sedgwick, 2012, p 3). Use the 

local shops, buildings, museums, forests, churches, synagogues etc., etc. Sedgwick also 

stresses the point that “teaching outside a classroom, almost regardless of what we are 

teaching, increases the vitality of learning. 

Ole also talked about enactive teaching vs. symbolic teaching. “Enactive mode: When dealing 

with the enactive mode, one is using some known aspects of reality without using words or 

imagination. Therefore, it involves representing the past events through making motor 
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responses. It involves mainly in knowing how to do something; it involves series of actions 

that are right for achieving some result e.g. driving a car, skiing, tying a knot (Ole ́s lesson). 

You cannot learn to ride a bike, drive a car or skiing by reading a book about it. You have to 

get your hands on the objects and try for yourself. This is a good argument for outside 

classroom teaching. 

Every young person should experience the world beyond the classroom as an essential part of 

learning and personal development... (Learning Outside the Classroom Manifesto, DfES 

Publications, 2006). 

“Out-of-classroom Learning – Practical information and guidance for schools and teachers” 

  -  Education outside the classroom, or real world learning, complement those 

lessons taught within the classroom. At the same time, pupils have fun and get exercise in the 

fresh air.  

  -  It provides benefits in terms of fun, enjoyment, personal development, 

motivation and increased subject performance.  

  -  It also makes the pupils learn more about themselves and the local 

environment, have fun and develop skills and self-confidence.  

  -  OCL makes an important contribution to building a child ́s store of 

knowledge, which is based on their own creativity and enquiry. It will build a greater depth of 

understanding, based on personal experience, and lead to numerous taking-off points for 

developing a child ́s own interests.  

  -  OCL gives depth to the curriculum, it can give a better understanding of a 

subject, with a more hands-on education.  

  -  Children with opportunities to explore the world, gets the skills and the 

enthusiasm to lead healthy lifestyles. Healthy lifestyles is also more than just practicing 

sports.  

  -  “Education shouldn ́t be in a box. Together, we need to let the real world in 

and   encourage children to explore it.”   Quality providers – tips for the teacher to make the 

lesson better  

  -  Visits do not happen in isolation. In a learning experience there are also pre-

visit, on- site and post-visit components.  

  -  The teacher should visit the site before the lesson  

  -  Use a diversity of approaches – variety of learning styles. Emphasise child-

centered   approaches based on active learning  
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  -  Maximize the amount of time spent outside the classroom. OCL should not 

be about   leaving one classroom to use the one next door.  

  -  Give the children time and space to explore and experience the place  

  -  Give a context. Relate the day ́s learning outcomes to wider issues. This also 

means   that you should not bring the class outside just because you wanted to be outside. 

There has to be a reason for the activity.   The rest of this booklet presents different 

organisations and partners that offers different kinds of outside-classroom learning. I think 

that it is not that important as the points I have presented above. It can instead be used later. 

  I took a quick look at the book Learning Outside the Primary Classroom by Fred Sedgwick 

from 2012. I did not read the whole book, but I think it is a good book for further reading.   If 

you feel that I left something out, please tell me, and I ́ll look into it.  

 

Drama 

"Creative drama and young children" and "Drama engaging all learning styles", well.. they are 

basically about the same thing- how creative drama integrates mental and physical activity. 

So, the main points are : 

-dramatic learning activities nurture and develop both individual and group skills and 

enchance the participants; 

-like theater, it provides its participant and observes a catharsis, a mean to communicate and 

an opportunity to stop the world-for a brief moment; 

- the success of creative drama as an educational tool and its continued inclusion as an art 

form in the schools is dependent upon teachers ability to identify, articulate and ultimately 

assess what children are learning when they are engaged in dramatic activity; 

-Dramatic learning includes knoweladge, skills, feelings and dispositions in fourcategories: 

dramatic behaviors and theatre skills, imagery and imagination, group development, and the 

connection of imagination and action; 

-Children have an opportunity to try on different characters and feeling and to explore the 

various theatre roles of actor, writer, directos, designer, and audience member. Participant use 

a format of imagine, enact, reflect to increase their personal facility with medium of drama 

and begin to develop an appreciation for the art of theatre; 

-"Rehersal for life" potential; 

-Participants who become master players demonstrate metacommunicative and metacognitive 

skills that can transfer to their life's work; 
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-Like a chameleon children learn to be and to change in response to the world around them; 

-Creative drama has to have a key person.It's like a leader, who encourages and stimulates 

learning.Key person sets learning goals, develops the curriculum and ect; 

- Involves various forms of communication : movement, gesture, dialogue; 

-Early dramatic learning begins with imitation and expands as the child is able to transform 

reality and make the physical and mental connection between imagination and action. 

 

Pre-activities 

Activity 1 

It is unlikely that your style of learning will be the same as anyone else on your programme. 

Try this out with a friend. Ask your friend to memorise these groups of letters: 

aaysa 

smjptc 

 

Now ask them how they went about the task: 

 

• did they make the letters into words, and memorise the sounds ‘ay-sir’ and ‘smidge-ptk’?  

• did they memorise the visual pattern made by the letters? 

• did they make a mnemonic, like ‘anarchists annoy your sour aunt’ or ‘smart mice jump past 

the cat’?  

• did they use some other strategy? 

 

Activity 2 

Cover up the solution, and ask your friend to try and spot the pattern in another group of 

letters: 

acegijlnprtvxz 

 

Every second letter has been omitted until ‘i’ which is immediately followed by ‘j’, then the 

pattern resumes from there. How did your friend go about spotting this pattern? 

Tactile Kinesthetic 
I often sit and fiddle with something when I 

have to listen to something 

 

I learn best from what I experience myself 

I like to build things When I need to concentrate I often change 

my sitting position 
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The best way something new is learned  is 

when I use my hands to do the job  

 

I like to be in motion while I learn something 

I often draw, make doodles or take notes 

when the teacher talks 

I think it's fun to make experiments 

I like working at a computer If I move while I learn, I’ll have a better 

memory of things 

 

I remember the best what I need to learn if I 

take notes or underline key words 

I like outdoor activities where I need to be in 

motion 

I like to do jigsaw puzzles I prefer to learn something new and difficult 

by actually doing  it 

I learn a lot by experimenting (chemistry for 

example) 

I like to play drama or role play 

  

Auditory Visual 
I like when the teacher talks about what I 

have to learn 

I remember best what I have read in a book 

or magazine 

I learn a lot when I talk to others about what 

I have to learn 

 

I like to watch TV 

I remember best what I've heard I find it easy to remember pictures and faces 

I would like to share with others what I have 

learned 

I understand directions  best when I read 

them on my own 

I enjoy it when someone reads to me I remember best when I make mental images 

of what I need to learn 

I'd rather explain something than  write 

about it 

Something new is learned the best way when 

teachers write a lot on the board or use 

transparencies 

I like the classes when we are allowed to talk 

and discuss things 

I prefer to read books that have pictures in 

them 

I am able to refer most of a lecture I'd rather read books or copy sheets  when I 

need to learn difficult material 

 

 

Stain/color the number of fields in each column corresponding to the number of crosses that 

you have set above. 

    

    

    

    

    

    

    

    

Visual Auditory Kinesthetic Tactile 
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Stations 

 

Introduction: 

 warm-up questions (Prezi?) 
 figuring out your learning style and comparing it in the end after the stations 
 the Danish crossing 
 10 mins 

 

Stations (20 mins per station and 5 mins per transitions) 

 everyone comes up with ideas for their own stations and shares those with the others on 
Facebook on Saturday 25th. 

 Sunday 26th around 12:00/13:00 we get back together on Skype and discuss the stations.  
 

Drama station: (Egle and Elisabeth) 

 role play, competition, fun activity, race, improvisation, dramatic exercises (freeze 
frames/pictures) 

 

Visual station: (Mathias) 

 

 video, pictures, comics, gallery, posters, drawing world 100 years 
 

Auditive station: (Simon) 

 

 radio show, movie, decibels measurement, lecture 
 

Tactile station: (Riikka) 

 

 Play-Doh, drawing on hands, folding cartons 
 

Theory part: (15 mins+15 mins for feedback) 

 

 Prezi presentation? Joined user, everyone can edit? 
 Animation, ask Egle if everyone can edit it? 

 

1. Kinesthetic station 
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Think about one environmental issue that will be current in 50 years ( so basically you have to 

think what environmental problems will be facing human nation in 2065) and how will it 

affect daily routine of ordinary people. For example you can represent townspeople whose 

lives and livelihoods are endangered by an active volcano which may or may not erupt in the 

near future or think how global warming will develop in these years, or maybe how all the 

waste is damaging our surroundings  The main point is that you have to reveal one problem 

current after 50 years.  Every member of your team must participate.  You have 5-7min to 

prepare.  2min30sec to show your role play.  It has to be clear why you think this problem is 

important. 

 

2. Visual station 

My plan is to make a classroom full of information about global warming. I would like to 

have poster with facts (maybe we’ll have to make them) and pictures from different books all 

to give the students some knowledge about global warming.   

To begin with I’ll show them a global warming cartoon I found on youtube (3.46 min) just to 

make them curious. After the cartoon I’ll give them some time (a few minutes) to walk around 

my little gallery and have a look at the different posters pictures – information’s. 

 

The actual task for the student will be this. 

Imagine the world in 100 years! What does YOUR world look like!? 

I’ll give them 5-10 minutes to ’make their own world’! Afterwards we'll have a short talk 

about the different worlds they came up with and why they are pictured as they are! 

 (For this part I’m thinking the 5 of us have already made some examples for the other 

students to look at in case they are lost!) 

 

Short sum up of the different ‘things’ happening in my station: 

1) Video cartoon about global warming: http://www.youtube.com/watch?v=CJMJIxPMnSY 

2) Poster with different facts about global warming 

3) Gallery with pictures from different books (hopefully I can find something in Uppsala – 

Simon maybe you can help me out on this one!?)  

4) Imagine the world in 100 years from now – what will it look like!? 

 

Materials needed for the station: 
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Computer + projector + speakers 

A3 paper for the posters 

Paper for the drawings + color pens 

Books of different kind - some with facts + pictures in them 

 

3. Auditive station 

My plan is to first introduce the topic (overpopulation), and explain the purpose of the station. 

The purpose being to enlighten the student about how it can feel to be in a situation where you 

are not in your most suitable learning element. As I introduce them to the material through a 

purely auditive medium some students will have more or less difficulty taking in the fact after 

a shorter period of time whilst other students might have a much easier time doing so. After 

the video I will tell them that we will have a debate about the issue and I will be giving them 

notes of paper with character descriptions to help enhance the ability to take on a different 

viewpoint. One side think the issue is serious and the other side does not. I will later on switch 

sides and the students will have to take on a completely different perspective. 

 

The whole exercise will take about 20 minutes with the introduction + video part takes around 

7 minutes and with 10minutes plus a 3 minutes time buffer. 

 

4. Tactile station 

Theme: Global warming with emphasis on sea level rise 

Warm-up: (5-8 mins) 

I’ll start off by showing the students a pen and explaining that it represents the rise in sea 

level between 1901-1990. Then I’ll ask them to estimate sea level rise in 1993-2010 with their 

hands in comparison to the length of the pen. (Which has doubled) After that I’ll ask them to 

pair up and draw with their fingers on each other’s backs how they think sea level rise is 

going to affect the world. Their pair is going to try to guess what they’re drawing and since 

it’s probably next to impossible, they’re allowed to spell it out by drawing the letters on their 

pair’s back. 

Main task: (12-15 mins) 

The idea is to get some blue and green (and white?) Play-Doh (which I can hopefully find 

either in Finland or Sweden) and ask the students to make the Earth as they think it will look 

like if the sea level keeps on rising. I’m not going to give them a specific timeframe since I’m 
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hoping for different solutions. I could either make some examples ready out of Play-Doh or 

just ask questions to get them started. For example what the continents will look like, what 

happens to the glaciers and ice caps, how about seaport cities like New York or Amsterdam or 

will the Earth possibly turn all blue? In the end everyone gets to present their own globe and 

the idea behind it. If I can’t get Play-Doh, the station can also be done with finger paints. If 

there is extra time, I could tell them a few facts and estimates (for example it has been 

estimated that there will be a sea level rise of 1 to 4 feet by 2100 which could mean a 1–4 °C 

temperature increase and that a sea level rise of just 200 mm could create 740,000 homeless 

people in Nigeria) and we could shortly discuss what can be done to prevent this. 

 

Planning of the comparison-part 

“Hey you. 

Have you all in your country got a plan that says what the pupils have to learn in a year or 

something? In Norway we have this document that we call a "teaching plan" and it says what 

the pupils have to know within the second, fourth, seventh and tenth grade. 

If you do, would it be possible to compare what the different countries want the pupils to 

know about sustainable development and so on? Then we can say of this lesson could have 

been taught in our different countries...” 

“Hey, About our comparison, i was wondering is it enough to write that in Lithuania in 

primary school pupils have a lesson called cognition of nature, it's about nature about natural 

processes that are happening in nature, about animals and also about ecology sustainable 

development and so on, and later in high school and gymnasium all the information about 

sustainable development and ecology are integrated in biology and geography lessons ?” 

-> see final comparison in Prezi 

Final presentation 

http://prezi.com/pxlgrwfiat4g/?utm_campaign=share&utm_medium=copy&rc=ex0share 

 

(click on the link and open ”Uppsala theory part” –Prezi) 
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