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Drama in ethics education 
Portfolio – Group three 

 
In the beginning, in Akureyri, we created a Facebook-group for the members our group so 

we could communticate easily. We then decided what subject we wanted to teach and we 

decided to take ethics as our main subject. We discussed and discussed and decided in the 

end that we were going to use drama as our teaching method. We also tought a lot a about 

to use anti-oppressive as a method but in the end we chose to stick with drama only.  

When it was decided what we were going to do each of us started to read articles that 

fitted to our work for our theoretical background and wrote a little text that we could use. 

We made two documents in Google docs, one for the theoretical background and one for 

the workshop plan. We worked seperatly at home during the weeks between our weeks in 

Akureyri and Kaunas. We used Google docs the whole time as well as the Facebook-group. 

We used the Google doc a lot more than Facebook mainly because we talked in the 

document so we didn't really need the Facebook group to communticate. When we met 

again in Kaunas we went full force and finished the project. 

 

Theoretical background 

The same teaching methods are not suitable for everyone because people learn 

differently. Therefore it is difficult for teachers to engage every student. Drama however has 

the ability to engage numerous learning styles so it can reach number of students. The 

cognitive, affective and physiological domains are all comprised of the learning styles. 

Verbal-linguistic intelligence is divided into four learning preferences. Mastery (knowing), 

interpersonal (connecting with people; social skills), understanding (discovery and reasoning) 

and self-expressive (creativity). Student motivation, performance and achievement is more 

likely to increase if learning styles are matched with appropriate teaching approaches 

(Ashton-Hay, 2005, p. 2).  

Interpersonal learning comes from working with others to create a  
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scene or role play and it relates to the feelings and emotions involved in drama, 

characterizations and how we respond as an individual. Verbal linguistic learning is 

embodied in drama through the use of language, scripts, vocabulary and reading. Students 

spatial learning skills are developed as they re-create images, pictures, visual details, staging, 

movement, location and direction. Logical learning follows from using rational patterns, 

cause and effect relationships and other believable concepts involved with the drama 

(Ashton-Hay, 2005, p. 3).  

 

Drama has the unique ability to engage many different learning styles. 

·   The shyest students are able to benefit from drama when they take on a new role and 

imagine themselves to be someone else. 

·   Drama gets students to familiarize themselves in new roles so that they can see the 

perspectives of others angles and know what others may think. Examples a role-playing 

about inclusion where a student cannot participate in girl gang in class and is excluded. If 

students are taking up this theme and plays a role-playing game that is all about this, the 

students who do not include a student, can get to knowing the feeling of the student that 

are not included. 

·   Why drama is good for school teaching is because drama gives students the opportunity to 

reflect, something that are crucial for learning. 

·   Drama can make the students to reflect on various events that happen in the world, 

community or school. 

·   Drama motivates students. 

·   It can of course be challenging to have drama in the classroom and cause chaos but if the 

teacher has clear instructions to the activity can be avoided. 

·   Drama allows students to collaborate and learn together which Vygotsky meant was 

important for having to learning. First students learn together and than they learn alone. 

·   Drama causes the pupil to develop self-esteem and social competence. 

·   Teachers can use drama in school in different ways, which dramatize past history, of ethical 

action and role-playing game project. 

·   Pupils will be active with drama. 

·   many students learn through practice and visualization wish drama do.  
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·   Drama makes the children equals no matter in what area of ability they develop 

competence. 

·   Children do drama from they are little in their games. When they are little they learn for 

each other. 

·   Human development. 

·   Drama makes the children to see different world for people eks. poor and rich 

Increase your self-esteem and confidence 

skills at listening, negotiating, and communicating.  

able to think creativily, imaginatively, and divergently. 

 

Howard Gardner article 

 

5th page 

The constant in this work has been the internalist view of the mind that is 

continuously and actively working at understanding the world as presented by the senses. 

How the mind represents and symbolises the world becomes the crucial link in the chain 

from the inside to the outside. To reverse directions, the linking of art and mind involves a 

complex chain that moves from the languages and symbol systems of the arts and howthese 

need different representations, to the nature of the corresponding mental representations 

of the mind andhow these are inturninvolved invarious human intelligences. 

 Musical Intelligence 

 Bodily-Kinaesthetic Intelligence 

 Logical-Mathematical Intelligence 

 Linguistic Intelligence 

 Spatial Intelligence 

 Interpersonal Intelligence 

 Intrapersonal Intelligence 

The general nature of a human mind that is structured in such a way and the 

individual differences among children in their potentialities for developing these 

autonomous intelligences make this an account that sets considerable store by the role of 

innate factors in psychology 
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12th page 

It is hard to resist the temptation to suggest that in drama six of the eight (or nine) 

‘intelligences’ would be employed. That is the linguistic, the logical-mathematical, the 

spatial, the bodily kinaesthetic, the interpersonal and the intrapersonal. 

These ‘intelligences’, in any case, are preferably seen as areas of ability and 

knowledge and as such, it would be hard to deny the inclusive list for drama suggested 

earlier. However, for the present purposes it will be more useful to concentrate on how the 

central thrust of Gardner’s work is to focus on the child’s growing competence in the 

relevant symbol systems, whateverit maybedecided theyare. For Gardner asymbol is 

anything that stands for anything else. 

13th page 

Rather than presupposing a reality independent of symbolic forms, Cassirer claimed 

that our reality was created by symbolic forms, that language in fact constitutes rather than 

reèects reality. (Gardner, 1982, p. 43) 

15th page 

By process drama is meant a combination of forms of drama activity where the central purpose 

is for the experience and learning of those participating rather than working towards a 

performance. 

 

 

Laura Warner article 

 

   In our earnest attempts to engage students in meaningful and thought-provoking work or 

dialogue, is it possible that we’re missing out on the crucial downtime of childhood: play?  S1 

 

  Most people who know about children agree that play is essential to their growth and health. 

 

       Play comes in a variety of forms, and can be defined as self-managed, creative, light-

hearted, and spontaneous, involving rule making and breaking. 
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         Early childhood researchers have done much to forward the cause of play as a vital part of 

the development of young children, and have documented benefits of imaginative, social 

or ‘free play.’ A 2006 report from the American Academy of Pediatrics said free and 

unstructured play “is healthy and, in fact, essential for helping children reach important 

social, emotional, and cognitive developmental milestones as well as helping them 

manage stress and become resilient.” 

 

·          a recent National Public Radio interview, neuroscientists Deborah Leong and Adele 

Diamond explained that their research shows that imaginative play can also develop 

important executive function skills, which may also be some of the best predictors of 

academic success. However, this resurgence of playtime is in direct opposition to many 

school districts’ emphasis on standardized tests scores, since as the fiscal and public 

pressures to perform well on tests increase, the number of gym, art, music or drama classes 

tends to decline , as does time for recess.  

 

·         Spending time in nature, he says, helps restore an inner sense of connectedness with the 

environment, and research has shown that it may also help reduce symptoms of attention 

deficit disorders, and mediate stress levels in children (this we can use if we will have 

outdoor drama teaching, mix drama with outdoor-teaching) 

 

·         Many childhood development theorists, including Lev Vygotsky, Jean Piaget, and D.W. 

Winnicott, have written extensively about play as an integral part of the world of children, in 

which they learn to reconcile their inner world with outer reality, work to attain mastery 

over their environment, and learn social rules or norms. 

·          Newer research in the field of neuroscience has also argued that imaginative play in early 

childhood may help to develop the critical cognitive skill of executive function, specifically 

what we call, “self- regulation.” Young children are relatively unable to control their 

impulses, but their behavior is in part controlled by external forces—a “no” from a parent, a 

reward, or a punishment. As we grow older, our sense of self-control shifts to being largely 

managed by internal impulses—part of the system of regulating our own behavior. We learn 

to inhibit inappropriate impulses, to shift from one task or environment to another, to 
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manage our time, and to initiate activities by ourselves. These are all crucial pieces of 

executive functioning, a construct used to describe a set of cognitive abilities that helps to 

manage our behavior, a so- called “control center” of the frontal lobe. 

·         Deborah Leong and Adele Diamond, neuroscientists researching the development of 

executive functions in children, spent time evaluating “Tools of the Mind,” a program for 

preschools designed around Vygotsky’s theories of play. They found that participants in this 

curriculum scored higher on tests of executive functioning, after they had spent one year 

working explicitly to improve skills involving memory and organization. Leong and 

Diamond explain that these self-regulation behaviors develop during play as kids make up 

rules, engage in self-talk, and learn to direct and inhibit their own behavior during games. 

Some researchers argue that these executive functions are also the critical malfunctioning 

systems in disorders of attention. Dr. Russell Barkley, a prominent researcher in the field of 

attention disorders, believes that self-control is actually the primary deficit in kids with 

Attention Deficit Hyperactivity Disorder, and that problems with attention are a secondary 

characteristic of the disorde (That play is the core for learning to be you, use play as a 

method for learning and developing) 

 

·         increased physical activity with decreasing levels of stress and depression, and 

increased ability to concentrate or focus for longer periods of time. (outdoor-teacing or that 

drama should include fysical activity of one kind) 

 

        In our earnest attempts to engage students in meaningful and thought-provoking work or 

dialogue, is it possible that we’re missing out on the crucial downtime of childhood: play?  S1 

·         Most people who know about children agree that play is essential to their growth and 

health. 

·         Play comes in a variety of forms, and can be defined as self-managed, creative, light-

hearted, and spontaneous, involving rule making and breaking. 

·          Early childhood researchers have done much to forward the cause of play as a vital part 

of the development of young children, and have documented benefits of imaginative, 

social or ‘free play.’ A 2006 report from the American Academy of Pediatrics said free and 

unstructured play “is healthy and, in fact, essential for helping children reach important 
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social, emotional, and cognitive developmental milestones as well as helping them 

manage stress and become resilient.” 

 

·          a recent National Public Radio interview, neuroscientists Deborah Leong and Adele 

Diamond explained that their research shows that imaginative play can also develop 

important executive function skills, which may also be some of the best predictors of 

academic success. However, this resurgence of playtime is in direct opposition to many 

school districts’ emphasis on standardized tests scores, since as the fiscal and public 

pressures to perform well on tests increase, the number of gym, art, music or drama classes 

tends to decline , as does time for recess.  

 

·         Spending time in nature, he says, helps restore an inner sense of connectedness with the 

environment, and research has shown that it may also help reduce symptoms of attention 

deficit disorders, and mediate stress levels in children (this we can use if we will have 

outdoor drama teaching, mix drama with outdoor-teaching) 

 

 

increased physical activity with decreasing levels of stress and depression, and increased ability 

to concentrate or focus for longer periods of time. (outdoor-teacing or that drama should 

include fysical activity of one kind) 

 

I listened to my students discuss how having daily Wellness classes affects their school day:  

Kevin, 14 years old: “I can’t sit still for too long. I need to run. At my old school, we had 

[physical activity] once a week for a half hour and I was always hyper and the teachers were 

always mad at me. They didn’t care that I needed to move! I love going outside for 

classes…it’s really hard to be stuck in a classroom.”  

Greg, 13 years old: “I use Wellness class to get rid of stress. I play it off, and I use it to have 

something to look forward to and keep myself motivated and going through the day.”  

Katie, 14 years old: “It helps me focus better because if I have a lot of energy it’s hard to 

focus or it gives me new energy to pay attention. It’s something to look forward to, if I am 

bored at school, I think about what we will do in Wellness.” 
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Adam, 12 years old: “It’s basically all I love about school.”  

Their spirited discussions revolved around needing a physical break in their day, a respite 

from sitting in a classroom, helping them focus their energy, and allowing them social 

“down-time” when they are able to talk and play with friends.  

·         “Can we teach kids to play?” Or can I just make room for it, and do my best to give 

feedback at critical moments? 

 

·         In many schools, physical activity happens in a variety of settings—classrooms, advisories, 

recess, and afterschool programs. Here are a few suggestions for ways to make it more like 

play: to make it more like ”free-time-play” 

- Let kids make some of the rules, but provide structure so they can improvise. Suggest, and -

--then help enforce that all voices be heard.  

-Don’t keep score.  

-Play games that encourage strategy making and creativity. Laugh. Have fun!  

-Be open to changing the game. Some of the most interesting games I’ve played have 

happened when a student has suggested, “What if we tried this?”    

-Set the example. Play as a faculty—not just competitive games, but those that require 

imagination and strategy. Take risks.  

-Physical activity can definitely be one place for teenagers to engage in playtime, but only 

when it is structured in such a way that the competition is not central to the enjoyment of 

the game, and kids are able to play together naturally in ways they inven 

 

·         Most of the research advocating for increased playtime is directed towards preschool and 

elementary school students, but we need to recognize that this need doesn’t end in the 

upper grades. Teens are in desperate need of creative play 

 

·         became to trust that my classes could have fun, relax, and howl like wolves(refr to a play 

discribed in the artical) when given the space. Trust, along with my own willingness to be 

silly and make a fool of myself, were the important components for success here. I have to 

constantly try to remind myself to allow students to help make the rules, to make changes, 
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to be funny, and have fun, but this requires that I give up part of my well-earned classroom 

control, and trust that it will be okay. 

Argues that play is also a necessary part of our adult lives. Play “gives us pleasure, a sense of 

accomplishment, of belonging  

 

Belliveau article 

 

This  article  examined  how  a  drama‐based  practicum  had  an  impact  on  learning in 

meaningful ways for preservice teachers and grade 6 students during a  three-

week  alternative  teaching  placement.  Because  the  nature  of     dramabased  teaching 

and learning invites participants to think and feel with ideas and 

emotions       continually  intersecting,  I  investigated  cognitive  and  affective  learning  mo

ments  during a collective play development unit.  Participants’ recorded responses 

indicate  that  using  this  process  to  address  social  justice  issues  created  a  conducive  a

nd  rewarding learning environment.  

This article builds and expands on current research in drama and  learning, as I examine how 

a dramabased approach had an impact on  learning about teaching (and social justice) for 

preservice teachers and  their  students  during  a  three‐

week  practicum.  The  nature  of  drama‐ 

based  teaching  and  learning  invites  participants  to  think  and  feel  because  ideas  and  

emotions 

continually  intersect;  therefore,  it  is  important  to  recognize  and  highlight  both  cognit

ive  and  affective  learning occurrences within the drama practicum. Because the interplay 

between the approach (drama) and the content (bullying) became a site  for meaning 

making, I examined through participants’ responses how  the  pedagogy  fostered a 

deeper  understanding  of teaching  as well as  social justice 

Page 49 

Drama  

A primary goal of using drama in schools, according to O’Neill, is to help students better 

understand themselves and their world. 

Using  drama  to  explore  curriculum  and  self  can  enhance  students’  understanding  (of  v
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arious  content  and  issues)  and  allow  them  to  critically reflect on what they are 

experiencing through the artsbased  learning . 

…. suggests that by improvising  and  role  playing,  younger  students  develop  emotional 

(as  well  as  cognitive)  intelligence,  negotiating  skills,  and  the  ability  to  translate  ideas 

to a new situation. Drama is unique because it allows 

participants  to  imagine  without  having  to  live  with  the  consequences  of  their  imagin

ative  actions .  

 …..suggests  that  “the  fictional  situation  and  characters  become more and more 

recognizable to the creators of the drama, and  the relationships begin to form between 

what is happening in the drama  and what happens in the outside world”. What is more, the 

drama  allows, indeed encourages, participants to shift positions, to 

represent  multiple  perspectives  and  points  of  view.  Ultimately,  the  dramatic  activities 

 enable  participants  to  experience  vicariously  that  which  the  other may be living through 

. 

Page 50 

Collaborative  play  development  (ideally) fosters a constructivist, student‐centred, 

community 

approach,  where  peer  learning  occurs,  group  dynamics  are  developed,  and  a  greater 

 appreciation  for  each  others’  strengths  is  recognized  and  celebrated.  

Page 54 

The research question asked in this article centres on understanding how  the drama‐based 

approach had an impact on learning. The partisipants in the studie 

they  responded  to  the  question “Was drama an effective way to learn about bullying?” in 

the  openended questionnaire at the end of the project. Three 

dominating  categories  emerged  during  the  analysis:  meaningful  learning,  experiencing 

feelings, team environment. 

Meaningfull learning: 

- Acting  out  helped  me  to  learn  about  bullying  because  we  experienced it.  ‚  - - 

-By doing drama I will remember it more than writing it down.  ‚  

- Drama helped me express my feelings in a different way and to  learn about others.  ‚  

- It was like real life situations and it helped us to know how to cope.  
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 The students were eager to play out their thoughts in the drama‐

based  activities,  and  because  the  preservice  teachers  created  a  safe  environment,  ma

ny  of  the  elementary  participants  felt  comfortable  expressing their ideas vocally and 

physically.  Students expressed feelings experienced during the drama activities:  

-          The songs we listened to made me feel empathy.  ‚  

-          I felt unwanted as a low status person in the drama activity ‐ sad,  embarrassed, alone.  ‚  

-          The role play made me think how people who are bullied must feel.  I feel for them.  ‚  

-          Being a bystander was hard for me because I didn’t know if and  when I should get 

involved. It didn’t always feel real or right to  step in.  

 The various drama‐based activities appear to have helped students tap  into their affective 

domain, which allowed them to feel what 

someone  may  experience  in  a  bullying  situation.  As  a  result  this  encouraged  empathy 

development among individuals and groups.        

-          A team environment was created.    ‚  - 

-          Creating a play is working together as a group and making sure  everyone feels 

comfortable.  

-          ‚  Everyone worked together and no one was left out.  ‚  

-          We all put our thoughts in to it.  ‚  

-          Teamwork, everyone wanted to participate.    

The written comments in the open‐ended questionnaire and the journals  personalized 

the data, and their comments support ways in which the  drama‐based project had an 

impact on learning. Over 75 per cent of 

the  written  comments  suggested  that  students  learned  a  number  of  strategies to 

address bullying through the interactive drama process. 

As  well,  the  majority  of  students  constantly  referred  to  how  learning  through 

drama was fun and meaningful for them as individuals.  

Meaningful learning can be fun. Answers from partispant teachers: 

-          The students had fun, learned and were on task. 

-           They were always  eager  and  excited.  
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-          Students  who  look  forward  to  learning  are  students who will give and get 

the most out of it.   ‚  

-          Not only did the use of drama help the students express themselves  and learn 

about bullying, but it also allowed them to look at this  kind of learning as “fun”!  

-          The material was not forced upon them.  It was brought to them in interesting 

ways,        enabling them to learn  through the different teaching methods.  ‚  

-          The threeweek process has proven to me that learning can be fun.  

-          In  using  drama,  our  students  were  able  to  clearly  demonstrate  through 

writing and performing their understanding and feelings  towards the issue.   ‚  

-          The project proved that learning doesn’t have to be painful, and at  one point 

the students wondered if they were learning since we  were having so much fun 

with all the activities.  

Page 56 

teachers expressed how they met the curriculum objectives  during the drama unit, 

and all the while making the content relevant and  fun.  

CONCLUSION page 61 and forward… 

The learning that emerged from the threeweek practicum is difficult 

to  fully  measure.  Nonetheless,  this  snapshot  of  participants’  stated  perceptions  

and  beliefs  about  engaging  in a  dramabased  teaching 

experience  offers  insights  to  teacher  educators,  educators,  and  policy  makers.  

The  study  clearly  indicates  that  participants  saw  great  advantages of engaging in 

an alternative practicum where drama was  used as the central pedagogical 

approach. And, although the longterm  effects are not clear, the immediate impact of 

the drama practicum on  students, preservice, and inservice teachers suggests a 

positive growth.  

The  process  itself  of  working  in  groups  through  drama  activities  seems to have 

reinforced and supported the social justice theme within the practicum. Most often, 

antisocial behavior such as bullying 

comes  from  a  lack  of  communication  and  understanding,  and  drama  often  op

ens up these misunderstandings or at least helps people 

appreciate  and  explore  other  perspectives  (Basourakos,  1998;  Bouchard,  2002; 
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 Winston, 1998). In this sense, the pedagogical process of drama informed  the 

content because as the group worked through the challenges of 

team  dynamics,  they  gradually  found  ways  to  collaborate  more  effectively.  

The participants became more aware of inner power relations and how  to address 

these in productive ways. By the same token, the content 

they  were  studying  (bullying)  allowed  the 

groups  to  explore  their  own  behaviour  and  feelings  about  social  justice,  and  i

t  seemed  natural  to  explore this through improvisation, creative writing, and role 

playing. In  effect the content had an impact on the teaching style.  

Over the course of the three weeks, the four teachers who shared  their grade‐6 

classrooms for the drama unit observed a gradual 

change  in  dynamics  within  their  respective  classrooms.  They  commented  on  se

eing  the  development  of  different  strengths in  iparticular  students,  strengths 

such as collaboration which they had not noticed before. 

As  well,  some  of  the  lower  academically  achieving  students  emerged  as  leaders 

during the drama work which seemed to boost their selfesteem  and motivation.  

Research  studies  have  already  pointed  to  the  positive  effects  on  student 

learning when drama is used as a pedagogical approach or as 

an  intervention  strategy  (Conrad,  1998;  Gallagher,  2001;  Rose,  Parks,  Androes, 

& McMahon, 2000; Wagner, 1998). As well, researchers have  reported that drama 

initiatives more often than not encourage affective  learning, 

creating  opportunities  for  positive  social  development  (Basourakos,  1998;  Bouch

ard,  2002;  Courtney,  1980;  Gallagher,  2001;  Winston, 1998). The findings in the 

three‐week drama practicum 

support  current  research,  and  more  importantly,  the  results  contribute  new  kn

owledge (or insights) by examining and illustrating how teachers 

and  students  gained  from  the  alternative  drama  practicum.  Participants  clearly  i

ndicated  that  drama  was  recognized  as  a  meaningful  way  of  teaching  and  lear

ning  about social  justice  issues. 

 

Icelandic national curriculum 
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Education should involve a wide variety of working and teaching methods in inclusive 

schools. When selecting teaching and working methods, attention should be paid to the age, 

development and abilities of the pupils and the nature of the task. Teachers are, as 

professionals, responsible for implementing the most successful working and teaching 

methods to achieve the best results in accordance with the competence criteria laid down 

each time. Carefully prepared teaching is more likely to be successful if it adjusts to the 

requirements and status of individual pupils in an inclusive school (Mennta- og 

menningarmálaráðuneytið, 2013, p. 46). 

 

Drama increases pupils' understanding of themselves, human nature and soicety. It gives 

pupils an opportunity to put themselves in other's position ans experiment with different 

expression forms, behaviour and solutions in a secure school environment. Dramatic arts 

also encourage pupils to express, form and present their ideas and feelings. Drama is the art 

of the moment. Drama teaching is able to take on issues that are relevant in society at any 

time and crucial for pupils (Mennta- og menningarmálaráðuneytið, 2013, p. 149). 

 

Two of the six fundamental pillars of education, equality and democracy, are strengthened 

when pupils work do dramatic arts together and moreover it has positive influence on the 

pupils' fellow feeling and the school atmosphere (Mennta- og menningarmálaráðuneytið, 

2013, p. 149). 

 

Article 24 of the Compulsory School Act states that certain aspects of education are to be 

emphasised. Most of these emphases are to be general guidelines for all compulsory school 

education, both formal and non-formal, in all school activities. The National Curriculum 

Guide shall emphasise ethical consciousness. Pupils' increase their moral maturity and are 

able to identify with others. The development of their moral sensibility consists of learning 

what is considererd right and wrong and good and bad in human behaviour but pupils' 

feelings and experience are indispensable in said development. Pupils' should learn to take a 

moral stand on matters of opinion and respect other's rights to express their opinions. They 
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should also learn to make distinction between positive and negative behaviour patterns in 

relations and to respect others (Mennta- og menningarmálaráðuneytið, 2013, p. 34-35). 

 

The Swedish curriculum 

 

The inviolability of human life, individual freedom and integrity, the equal value of all 

people, equality between the genders, as well as solidarity with the weak and vulnerable are 

all values that the preschool should actively promote in its work with children. page 3 

 

The preschool should encourage and strengthen the child’s compassion and empathy for the 

situations of others. Preschool should be characterised by care for the individual’s well-being 

and development. No child in the preschool should be subjected to discrimination due to 

gender, ethnic group, religion or other faith, sexual orientation of a family member or 

functional impairment, or be subjected to other degrading treatment. Preschool should aim 

to develop the child’s sense of empathy and concern for others, as well as an openness and 

respect for differences in people’s views and ways of life. The child’s need to reflect on and 

share their thoughts with others in various ways about questions of life should be supported. 

page 3 

 

Pedagogical activities should be related to the needs of all children in the preschool. Children 

who occasionally or on a more permanent basis need more support and stimulation than 

others should receive such support in relation to their needs and circumstances so that they 

are able to develop as well as possible page 5 

 

The preschool should strive to ensure that each child develop their creative abilities and the 

ability to convey impressions, thoughts and experiences in many different forms of 

expression, such as play, pictures, song and music, dance and drama, page 10 

 

The preschool should strive to ensure that each child develop their ability to function 

individually and in a group, handle conflicts and understand rights and obligations, as well as 
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take responsibility for common rules, page 10 and also • develop their ability to listen, 

reflect and express their own views and try to understand the perspectives of others. 

 

The Danish curriculum 

 

The students have to experience, understand and express themselves personally and 

versatile. When the curriclum says that the students have to be better at expressing 

themselves, then drama is one of the best tools to do that with. Here the students can in a 

playfull way tested their expression and getting better to play their daily roles outside the 

stage. Drama can make the students attentive and active when they work with a text. When 

the students have to understand and interpret the text so they will make a extra effort to 

their role and play it as good as possible. They have to use their interpretation directly.  

(https://www.folkeskolen.dk/520411/dramatisk-undervisning) 

 

The school reform says that the students have to move and have motion at least 45 minutes 

per day. They have to day because physical activity increase the students well-being, 

motivation, learning and ability to concentration.  

 

The intention with motion and movement is that alle students have to be healthy, happy and 

learn as much as they can.  

Physical activity can help: 

Cognition 

problemsolution 

language skills 

attention and so on 

 

So the time schedule is like this: 

Sports: 1,5 hour 

Other subjects: 1,5 hour 

Supporting education: 45 minuttes 

 

https://www.folkeskolen.dk/520411/dramatisk-undervisning
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Due to this it is meaning that we should have a lot of differentiation in the school with a lot 

of different acitivities for example drama, fun run with professional tasks and brain breakers.  

 

The School must prepare the pupils for participation, joint responsibility rights and duties in 

a society with freedom and democracy. Social acitivities must be characterized by 

intellectual liberty, equality and democracy. (Folkeskolens formålsparagraf; paragraph 1, stk 

3) 

The public school will develop workingmethods and create space for experience, immersion 

and enthusiasm, so the kids develop recognising, fantasy and gain confidence in their own 

potential and background to decide and act. (Paragraph 1, stk 2). 

 

Workshop plan 

Short presentation of whats going to happen and instruktions… (Hrefna)(5 min) 

Manuscript: 

We are going to do two drama classes with the subject ethics. And this first one is for 

preschool. So, now you are 5 years old we only need 10-12 people for this part so is there any 

volenteers? 

We would like you to pretend that you are 5 years old, but remember this is a timescedule for 

us to keep so try to stay in the fokus of the task even though you maybe have a hard time 

sitting still or listen. 

now you can come sit att the floor in one big circle and the teacher Karin is going to take over 

from here. 

 

Activity 1. Preschool age 5y 

 Start-up-Round- description of the activity. 

all the children sit in a circle on the floor pass around something that´s symbolizes 

that the one who as the “thing” is the one who talks, everybody else is listening. Here 

the kids practising public speaking and wait their turn. When you get the “thing”you 

will tell the others something. what that is is up to the teacher to decide, but it´s a 

good thing to chose someting that has to do with the topic of “todays” class. for 

example like in this workshop the question is; How did you feel when you woke up 
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this morning? 

 

For this activity we use one of the puppets as a “thing” to pass around, that we later 

in the drama class will meet again. this becouse everybody will recoginze it and 

maybe esier can recognize what the “animal” feels. This becouse the swedish 

curricula for preeshchool says “The preschool should encourage and strengthen the 

child’s compassion and empathy for the situations of others” (lpfö98, rev 2010, p 3). 

Manuscript for the Start-up round:  

Hi everyone today we are going to meet a new friend! She is kind of shy so you have to be 

welcoming to her.(have the puppet under a blanket or something and let her show herself 

and interact withe the kids whit the puppet) 

Ask the children if they can ask her whats her name? 

And act with the puppit when she is answering _My name is Ellie! 

now let Ellie tell the kids how she feelt this morning. that she was feeling kind of nervous 

becouse she was going to her new preechool today and meet new people.  

Teacher suggest that everybody can share how they feelt this morning when they woke up! 

And start with to tell what I (the teacher) fellt like. For exampel this morning I feelt very 

angry, becouse my dog has taken my slippers!  

now pass around Ellie and the kids can tell Ellie how they feelt. 

this because the swedish curricula says; The preschool should strive to ensure that each child 

develop their ability to listen, reflect and express their own views and try to understand the 

perspectives of others, (lpfö98, rev 2010, p 10) 

and 

islandic law says;  Pupils' should learn to take a moral stand on matters of opinion and 

respect other's rights to express their opinions. They should also learn to make distinction 

between positive and negative behaviour patterns in relations and to respect others 

(Mennta- og menningarmálaráðuneytið, 2013, p. 34-35). 

 

 

 

 Running hot-dogs : description of the activity. 5 min 
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Everybody run around, one or two are the one who is chasing the others. when someone 

will be taken they stay on that spot jumping up and down and say” Hot, hot, hot…” until… 

two other persons stand beside (this sybalizes the bread ;) the “hot” jumping person and 

jump togheter and says Hot Dog! Now your in the game again.  

this is so much fun and the purpose of the activity is to help eachother and to collaborate to 

help eachother. an other purpose is to run of some energi and get warmed up and get the 

feeling of “we-do-this-toghether-feeling” before the next step, wich is conflict managment. 

this we do becouse Denmarks curricula says; The school reform says that the students have 

to move and have motion at least 45 minutes per day. They have to day because physical 

activity increase the students well-being, motivation, learning and ability to koncentration.  

and 

 increased physical activity with decreasing levels of stress and depression, and increased 

ability to concentrate or focus for longer periods of time (Warner, L. (2008). “You’re It!”: 

Thoughts on Play and Learning in Schools. Horace Summer, 24(2) 

 Conflict management. 10-15 min  Dace start the movie 

this will be a short puppetry (movie) were the puppets get in an conflict of some kind 

and the children will have to give suggestion about what you can do instead, and give 

the story a end.  

The conflct is about a new girl Ellie) starting at the preschool an wants to join te game and 

play with the other kids. the other kids do not want to include her and the new girl gets sad. 

 

After showing the movie the teacher ask opened ended questions about what they saw in 

the movie. and follow up with questions depending what the kids say... 

ex: 

-what happend in the movie? 

-why do you think the bunny dident wnt Ellie to join? 

_what can you do instead? 

-maybe act with the dolls the idea they have and ask; do you think this is a better way to do 

it? 

the other animals, the elk and the horse, what do you think they did or think and why? 
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make a closure/end for the drama class like…say goodbye to Ellie and the other friends... 

 

Hrefna- now you are going to imagine being ten years older, 15 years old and go to the 9th 

grade. 

 

Hanne present the task split the group into smal 

 

Activity 2. Secondary school 15y (ten years later) 

 

Suggestion: split everyone in smal groups. use cards with information on how you going to 

treat the other group when they meet again.  

on the cards it could for example say: “think you are better then the other” or “you think 

they smell bad” and then change so the other group is the one who is reading cards… 

 

In our knowledge promise stands competence that the students will complete within 8- 10 

steps. I opted to take first place in the subject of religion, because in this subject there is a 

great opportunity to make use of drama as a way of working. The subject consists of religion, 

beliefs and ethics, and the ethics part fits well with drama. One of competency goals that 

students will go through during 8- 10 steps are: 

"Reflect on ethical issues related to interpersonal relationships, families and friends, 

relationships, heterosexuality and homosexuality, youth and body culture. " 

This expertise goal gives the opportunity for the learner to dramatize various conflicts, see 

others' perspectives, show understanding etc. 

 I thought we could have a system some steps, where students will first work in 

groups of dramatizing a situation that they draw. They use only a little time planning 

the drama they are going to  play, and distribute each role. They draw a note where 

there are two of the same action, but one is inclusive and the other is not inclusive. 

Then they will perform this for the rest of the class, and afterwards will all discuss the 

situation around. 

 4 groups of 5-6 people. We use those they have already made. 
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 1. situation: It starts a new girl in class. 

- She gets banned from the rest of the girls in the class. 

- She'll be welcomed with open arms. 

2. Education: A boy being bullied. 

- All the other guys just looking at,  when a boy being bullied by another. 

- One of the other boys intervene and stop the bullying. 

4. Education: 

 discussion after: some questions thathet  teacher may ask the student afterwards: 

1. situation. 

- How did you feel when you were banned? 

- How did you others you? 

- How did you feel when you were included? 

. Situation: 

 2. Situation 

- How did it feel to be bullied? 

- How does it feel to be just a spectator and not do anything about it? 

- How did it intervene? 

- What do you think the other guys thought when you inter 

 

Why did we do that?  

Secondary school: 

The students were going to make a roleplay, there they showed something about getting 

bullied and exculeded. 

Our theoretical background for doing this is according to Ashton-Hays theory about verbal-

linguistic learning preferences. You have for four preferences; Mastery, interpersonal, 

understanding and self-expressive. Interpersonal learning comes from working with others 

to create a scene or role play and it relates to the feelings and emotions in drama, 

charactizations, and who you respond as an individual.  

This also relates to Karins activity: Conflict management 

We have used of different ways to learn today in our drama-workshop. You can according to 

Howard Gardners theory have 7 intelligences. So you have different ways to learn. We have 
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for example today used the Bodily-kinaestic, the spatial, interpersonal and lingustic 

intelligences.  

Why did we split the students up in groups? If we look at Gardners 7 intelligences, one of 

them is the interpersonal intelligence. It is about social intelligent people enjoy being with 

others, and learn best when they get in communities. They see and feel other persons 

feelings. So a lot of the people in the groups have this interpersonal intelligence more or 

less, and due to this the students will learn more to be in groups than just work on their 

own. You can say that learn from each others in this drama. 

 

Why ethics: 

- Many childhood development theorists, including Lev Vygotsky, Jean Piaget, and D.W. Winnicott, 
have written extensively about play as an integral part of the world of children, in which they learn 
to reconcile their inner world with outer reality, work to attain mastery over their environment, 
and learn social rules or norms.  

- Newer research has shown that play in early childhood can help them develop critical cognitive 
skills and self-regulation 
 

- For example the icelandic law says that pupils should learn to take a moral stand on mat-
ters of opinion and respect others rights to express their opinions. They should also learn to 
make distinction between positive and negative behaviour patterns in relations and to respect 
others.  

- So ethics is important because we have to learn about others and their opinions.  
 

- Another curriculum says the kid must learn to "Reflect on ethical issues related to interpersonal 
relationships, families and friends, relationships, heterosexuality and homosexuality, youth and 
body culture. " 
This expertise goal gives the opportunity for the learner to dramatize various conflicts, see others' 
perspectives, show understanding etc. 

 

- No matter how important learning culture and socialization are, they don’t happen by 
magic. There has to be innate circuitry that does the learning, that creates the culture, that 
acquires the culture, and that responds to socialization 

 

The concrete things why ethics is important is that our kids should examine their behaviour, grow up 

in a society where for example:  

- It is natural to stop for red light so you don’t get hit by a car 
- They should do things for each other and don’t expect something in return 
- They should pay their taxes and insurance and don’t cheat them because if you do that 

you are cheating the whole community and if you do so you get the goods and cheries va-
lues.   

- Conflict resolution is a big part in learning about ethics and moral. We want later on to 
send our kids into the nightlife without them getting stabbed or they will stab someone.  
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- We want to have a safe and happy environment.  
 

- Therefor the kids have to learn the differences between right and wrong 
- Learn how to behave in the community.  

 

other exercises we didnt chose….. 

valuation exercise - this is an exerice when the teacher on before hand has made questions, 

or more like claims about something, for ex about, values, ethics etc etc - for ex claim that: 

its nice when someone ask me how I feel… or - its cool to be.. and so on (if this is an opption 

for our work, we can together com up with “claims” that suits our topic)  

everyone sits on chairs in a circle, when you agree with the Claims you stand up and change 

places.  

Exercise: Some of the students can for example have read a novel. Each student has to 

write 2-3 notes about the action in the novel. After they have done this they will put their 

2-3 notes in a bowl. The whole class will sit into a circle, and when one by one student will 

pick up a note and perform the note by using roleplay/drama. The other students have to 

guess what the note says (a bit like we did in Virginijas drama lesson) - Ruben 

 

 

 

The presentation 

 

http://prezi.com/_uunj9pb45uz/?utm_campaign=share&utm_medium=copy&rc

=ex0share 

 

The puppet movie 

Because of technical problems the movie is not in this document. We made the movie one night in  

a hotel room in Kaunas with a smartphone and the puppets. 

 

How did it go? 

In our opinion it went quite well. We all agreed that we could have done some things better and  

http://prezi.com/_uunj9pb45uz/?utm_campaign=share&utm_medium=copy&rc=ex0share
http://prezi.com/_uunj9pb45uz/?utm_campaign=share&utm_medium=copy&rc=ex0share
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planned it better but all and all we are happy about it. We thought we should have prepared  

some questions to ask the pupils during the discussion both in the preschool activty and the  

secondary school activity to keep the discussion going. We also might have worked better  

together and help each other more during the workshop. We also thought about it that it might  

have been better to split the older students into smaller groups during the discussion. 
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